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TAKAAKINAKAI
IWhatis"educationembeddedinthelife"?
"Theeducationembeddedinthelife"meansa
conceptofeducation"inthewidestsense,whichwas
embeddedinthelifeofthelivingcommunitybebre
● ●
therecenttimesasaprlnCiple.Ifsaylng,itisthelone
whichisaccomplishedintheparticipationinthelabor
(thepractice)connecteddirectlywithaconcept･of
"educate(learn)'andtheeducationform which
correspondstoitistheonewhichiscaledan
apprenticesystem (includingtheprobationofthe
father'sfamilybusiness).
Ifexchangingthepointofview. e`ducation
embeddedinthelife'forwardsreconsiderationtothat
theeducationintherecenttimeswhichconnectswith
schoolfalsinto-`educationextricatedfrom thelife'
andmoreoveritistheconcepttogiveaframefor
reconsiderationabouteducation,concentratedasthe
●
apprenticeshipsystem.Because.schoolisagalnStthe
apprenticeshipsystemtoimitatedailylivingmanner
●
itselftoplacemorespecificgravitylnknowledge
●
havingtodowithaconceptthanknowledgehavlngtO
dowithabody,andknowledgewhichismore
universalknowledgethanlocalknowledge,being
dividedfromthelivingareatemporarilyandspatialy.
Asformoderneducation,itisnoneotherthanthe
anothernameofdelayofj｣udgement,butthereareone
whichbearsfruitwithitanddamagedone,andthe
onewhichisdamagedsometimeisbodilypractical
knowledgewhichisnaturalycultivatedinthelife.
Therefbre,whilehavingsimplequestionaswhether
(1)
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totrytoreform theframeofeducation,i.e.school
educationin therecenttimesby ▲-education
embeddedinthelife"beforetherecenttimesinthe
beginning.itisnecessarytothinkaboutthepossibility
of●▲educationembeddedinthelife●'aboutthepresent.
Whenrepeating.itisnowtheconceptthatshould
moreratheraskthepossibilityitselfthanthe
educationformwhichexistsalreadyasthesubstance.
Whileaboveapproximatelyisbased,inthispaper,it
wantstodecidetothinkaboutthepossibilityandthe
limitof"educationembeddedinthelife.'
ITheapprenticeshipsystemmodelas
aviewpointofthereformofschooleducation
- Thepossib=tyanddevelopmentwith
"educationembeddedinthelifeM-
Generaly,ifitdividesintotheformtolearnforus
mainly,therearethefolowingthreechoiceoptions.
Firstly,itistolearnthepracticeactivityofthelife
dailyasjustplainfわlks.Forexample,itisasitridesa
rotationwheelanditlearns'thewayofcleaningandso
on.Secondly,itistoenteraschoolasstudentsandto
learnaspecificsubiectandanactivitythere.Thirdly,
itistoenterthespecificcommunityasanapprentice
orapractitionerandtolearnthespecificperformance
there.Forexample.itistheart,thecarpentry.the
OJT (OntheJobTraining)methodincaseof
businesseducationandsoon.
Then,"knowledgeI'whichisacquiredthrougheach
form tolearncanb.C.caleddailyknowledge,
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FigurelCharacterdrawlngOnthreetypesofknow一edge
●
knowledgetransmitedatschool,practicalknowledge
orexpertknowledgeinorder･Then,thecharacteristic
oftheseknowledgeissum血arizedlikefigure1
【Brown,et.a1.,1989;351.
Whenseeingthesetypesofthreelearnlng,daily
●
knowledgelandpracticalknowledge･arebasedonthe
reasoningsuchas"goodatthistimeifthereis--"
(reasoningwith･causalstories/models)likefigure1,
whereasitflndsthat'knowledgetransmittedatschool
isbasedonthereasoningsuchasrigidlaws
(law/rule).Moreover,dailyknowledgeandpractical
knowledgeare t`heactivitywhich･dependedonthe
situation'(actingonsituations).whereasitfindsthat
knowledgetransmittedatschoolis t`heactivitywhich
dependedonsymbols(language)"(actingonsymbols),
i.e.decontexualizedsymbols.Knowledgetransmitted
atschoolwhichsolves"theproblem tohavebeen
defined'(wel l･definedproblems)andproducts"the
fixedmeaningandtheinvariableconcept"(fixed
meaning&immutableconcepts)i.S･differentfromtwo
otherknowledge. -
Itisthelearning(situatedlearning)thatis
embeddedinthesituation,thecontextandthescene
(insitu)havingtodowiththeconcretelearningof
"dailyknowledge and"practicalknowledge"tobe
I
showninfigure1.Ontheotherhand,onlylearning.of
"knowledgetransmittedatschool'hasapurposeof
1 1 1I I I
theabilitytomanlpulateasymbolandtoacqulrethe
knowledgewhichwasmadebysymbols.
It丘ndsthatknowledgetransmittedatschoolisthe
typeoflearnlngWhichispeculiarcompletelyatthe
●
suchpoint.Therefore,ithasexcluded ●`daily
▼I Il●
knowledge and"practicalknowledge lnOpposition
tothem,ithaschargedwiththenegativenuanceand
ithasbeencaled"SchoolKnowledge.'whensaying
straight"knowledgetransmittedatschool"is･thought
ofasabstractedknowledgeseparatedfromthelifeand
experience(livelihood)oflearner.
(2)
Theframetoreform k`nowledgetransmittedat
school'whichhassuchaproblempointistheframe
of･educationpmb･eddedinthelife," i･e･the
apprenticeshipsystem model･Bytheway･the
apprenticeship･system modelwhich reforms
k`nowledgetransmittedatschool'●atpresentis
standingfor"situatedLearning'【Lave,1988/Lave&
Wenger.1991/Suchman,19871byLave,∫.andWenger,
E.'CognitiveAppren_ticeship'lBrown.et･al･,1989/
Colins,et.a1.,19891byColins,A.& BrownJ.S.and
'ActiveTheory'【Engestr6m,1987/1993】byEngestr6m.
Y.,buthere,astherepresentative,abovealwedecide
totakeupatheoryofLegitimatePeripheral
Participation.
1.AtheoryofLegitimatePeripheralParticipationas
theapprenticeshipsystemmodel
Bytheway,whilemakingatheoryofsituat_ed
c_o･gnitionhavingtodowithasituationabouta
●
cognitivescienceafわrmativebackground,thelearnlng
modelwhichisbasedon s`ituatedLearning'byLave∫
isthesociologicalapprenticeshipsystemmodelwhich
carriesoutconversionfromtheconceptcomposition
havlngtOdowithpsychology.Settingthemistakeof
●
thesuppositionofschooleducationhavingtodowitha
traditionofittorights-theseparationofknowledge
andactandtheassimilationofstudenttothe
slSpeCtedsituationoftheschoolcultureandsoon-,
it●`trie.sto`enculturate.Studentsintoauthentic
practicesthroughactivityandsocialinteractionina
way similarto thatevident-and evidently
successful-incraftapprenticeship/
●
Firstly,thelearnlnganalysisunitofthislearning
modelisaunit,thesituatedlearningandactivity.Lave
analyzestheirprocessofthelearnlnglncommunityof
● ●
thecraftsmenwhoarehardlyin恥 encedintheschool
culture,doingfieldwork,withthefresheyesightof
anthropologist.Oneoftheoneshavingtodowitha
representativeincludesatailorcommunityinLiberia.
●
The･apprenticeentersthistailorcommunitylnthe
beginningandheloafsaroundothermembersofthe
tailorcommuhity.Here,itmakestacitlyobservea
situation･oftailor,tothisnovice.Whenhegrows
accustomedtothetailor.shopsometime.tobetaught
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firstisbuttonputtingratherthanthepatternwhich
canbecaledthebasisーoftailor.Asthisworkisthe
originalintentionofbeingsimpleandbeingeasybut
beingefectiveforredoing.it,even.novicecandirectly
participateinthelastprocessoftheworkabout
tailoring.
Lavecalslearningasthewayofsuchparticipation
whichnovicedoestheculturalpracticeofthe
authenticity,i.e.theparticipationinthecultural
practice"LegitimatePeripheralParticipation'rLave
&Wenlger.1991]. lWeabbreviatethistoLPPfrom
now on.】To.becaled"LegitimatePeripheral
Participation'hereisbasedonthefolowingtwo
reasons.Thatis,incaseofpractice,theresourcesof
learningaremadestructureandmoreoveritiseasy
foranovicetobegivento"legitimateparticipation'
totheresources,and tobecome"peripheral
participation'toauthenticactivitywiththemeaning
giventotheresourcesthemselveswhichispermitted
todoauthenticactivityaddtoredoeだectively.
1一
'Butinthiscase,i･tiseasythathow peripheral
pafticipation'ofnovice connecting with the
completionoftheworkcanbeseenbecomesa
necessarycondition.Moreover,iftheopportunityis
clear,itiseasythatthenovicepracticesimmediately
●
andflexiblyaccordingtothemutationhavingtOdo
withasituationoftheplace.Thenovicedevelops
gradualytothecomplicatedanddi比cultworkwhile
heperformssuitableworkthroug/h'peripheral
participation"andalsoencounteringtothevarious
opportunityandaccomplishingit.
Generaly,itisnoneotherthantoswitchoverto
learningperson'S(thenovice)particip･atinginthe
communityofthepractitionerintheformoftheLPP
abouttheapprenticeshipsystem andtheutter
partlClpationinthesocietyofcommunitybythe
●●
implementuseorthemasteringofcraftandthe
culturalpractice.Toparticipateincommunityinthe
culturalpracticeoftheauthenticityorin.the
communityofthepractitionerforthenoviceis
learning.Whenseeingoppositelyfromthepractitioner,
itismostimportanthow togivethenovicethe
resourceswhichcomposeasituationoftailor.
Byabove･mentioned,intheapprentice(probation)
learningofcraftsman,thenovice(thebeginner),
(3)
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Figure2TheHlearnlngHconcept･havlngtOdowiththe
●
conventionalp'sychology(theinformation
processingmodel)
throughmasteringthelanguageandthefaithwhichis
peculiartotheculturewhileparticipatinginthe
cultureoftheLPP,Setsaboutauthenticpracticeand
turnsouttoencdturate.
Now,itsaw theprocessoftheacquisitionof
perforhlanCeWhichisseenbythecommunityoftailor.
Itshouldpayatterltiononcemorehereasthe
cognitivechangewhichcauses"learning●'…inside
heads"･ofthe･individualpersonlikefigure2.1tisto
catchincaseofbeingthatlearnertakespartinsome
professionalgroupwhichiscaledthecommunitylike
figure3andbecomesthemember.Inotherwords.
here.themeasure(scale)whichtakes●`learning●'
conceptisexpandedintothesociallevelfrom the
individuallevelandtherefわre,"aviewpointoflearning'
itselfisconvertedinto.Thethingisaccurately
expressedwith l`earningasparticipationinthe
culturalpractice"or L`PP.'Itispossibletosaythat
theconversion (thechangeofscale) ofsucha
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viewpointoflearnlnghasbeenshownforthefirst
●
timebyLaveclearly.Whenthinkingoftheprocessof
thelearningwhichismoregeneral,withaviewpoint
oflearningtodothisnewnessinthisway-the
conversionofcQgnitivescaleoftheconventional
●`learning'concept (expansion)-,itisthefactto
bethatthatthelearnergrowsthroughtheexperience
andthelearningsignifiesas'folows.Thatis,he
developstakepartinthecommunitywhichisengaged
inthelivingpracticewhichisprescribedbythe
specificculturalpractice.Namelytheprocessofthe
learningismasteringabouttheculturalpracticeofthe
authenticityandadaptationtothecommunity.Bythe
way.suchLPPcanbeappliedinthegeneralformwith
theframeof…child-adult'relationabouttheliving
culture.Tobewel-known.thelikingcultutewhichwe
(adults)interweavedailycanbecaledthemost
generalcommunityfromastandpointofLPP｣Thatisi
inthislivingculture,theadultengagesintheactivity
oftheculturalpracticebywhichthecommunityhasa
meaningasthemasterortheexpertandiscreating
…asituation…forchildwhoisaroundadult(the
master).Inotherwords.fromwhatevercommunityit
seesincludingthelivingculture.childisawhole
noviceofLPP.Then,thefactwhichchilddevelopsis
tobecompletedasitbeginstoparticipatefrom the
circumferencetothepracticeactivityoftheliving
cultureanditplaysacentralroleincommunityofthe
livingculturegradually.Inotherwords,childdevelops
from thenoviceintothemasterthroughdoinga
mutualoperationrepeatedlywhileheparticipatesin
theactivity■ofadultasthemastergradualylnSuch
●
…asituation●'and-hedevelopssupportsbyadult
gradualy.
Inthisway,itdescribesthatthelearnlngmodelof
●
childistheprocessofthedevelopmenttothe.m早ster
●
from thenovicebylearnlngaSparticipationinthe
livingculture(thecommunityofthelivingpractice).
Thatisimportanthere,itisthestateoftheinmuence
ofeducationofadultwhoexertsonchildren'
developm.ent,i.e.thestateofsupportsbyadultto
children' develppment.
2.ThepossfbnityoftheoryofLPP
(4)
Then,itwantstoconsiderinwhatform the
apprenticesystemmodelssuch･asLPPwilbeableto
beapplie･dtopresenteducati'on･,aboveschool
educationnextaboutthispoint.Asabove･mentioned,
inthelaborformwhichwassimplifiedintheformof
theapprenticeshipsystem,learningsignifiestomaster
theworkwhichisdoneinthesceneanditisnot
necessaryfわrthethenpeopletolearntheonewhichis
diferentfromthework.Thesidetoteach.too,should
showonlytorelatetotheworkdirectly.Such"the
directness'･isthesituationwhichisdailyobservedif
attemptlngtOSeeeducationbefわre･di∬erentiatingthe
●
functionsocialy.Thereisonlywritingdownhowchild
becomesanadultinthecontextofthedailypractice
ratherthedailypracticeatschoolinconventionalcase
ifsupposlngthatanthropologisttelsabouteducation.
●
Childparticipatesinthelaboroftheadultdirectlyor
learnPaperformanceastheadultthrough children'
groupandthepassagecourtesyandsoon.
Whensayingcorrectly,simplesocietyofthe
vocationalstructurewasrestrictedthechoicefor
child.Thefactthatchildinheritstheoccupationofthe
parentsautomaticalyisnothingoutoftheordinary.
Familyitselfaccomplishesafunctionhavingtodowith
theapprenticeshipsystem.
Moreover,inthesocietywhichwasmaderather
morecomplicatedthanthisi.e.the.vocational
socializationisnotahomeandinthesocietyasdone
outsideit,theapprenticesystem becomesnecessary
(theseparationoftheapprenticesystem andthe
family).Theselfdecision･ofchildinthissocietyis
impossible.
Ontheotherhand,inthecomplicatedsocietyofthe
vocationalstructure,"direct"continuationbetween
laborandlearningisn'tmaintained.Participationin
laborisseparatedfromlaboritselfandispracticedby
schoolsystem autonomously.Inotherwords.school
●●
becomeswiththespareperiodforthepartlCIPationin
thefuturelaborfわrchild.
However,this'spare'signifiesthatitisimpossible
br･childtoestimatethe･futureoccupationsimplyin
thecomplicatedvocationalstructure.
Thennext,itdecidestothinkaboutthefunct,ion
andtherolewhichislookedforatpresentschool
throughcomparingthefわrmofthesocializationwhich
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correspondstotwopleCeSOfthissocialstructure,
●
abovealtwopleCeSOfvocationalstructure.
●
Atfirst.thatitispossibletosayisthefactthatthe
complicatedoccupationchoicemakes:correspondence
aboutthesparetimetoitdificult.Inother･words,the
formofthedealingwithchildwithfuturenottobe
limitedbecomesmoregeneral.Therebre.schooland
teacherdealwithsomesparewhichfutureisn't
basicallyfixedinspiteofspareness.Asforsuchbasic
non-fixability,toglVemanyeducationalistsananxious
●
sense,theyaretakencaptivebytheorganization
whichalearninggoalisdefined.･intheformofa
concretepractice(labor).i.C.thesimplicitywhich･the
apprenticeshipsystemhas.
Inthisway,itavbidsthe-expectativecomplicationof
schoolsystem andtheapprenticeshipsystem model,
i.e.LPPreducesschoolsystemtothesimplicitywhich
anapprenticeshiphas.
Atfirst,theform oftheapprenticeshipsystem
modelwhichisthoughtofisagraduateschool,a
medicineeducationin･theuniversity,ateacher-
trainingeducationintheuniversity,aspecialschool
andsoon.Theyarethecaseswhichisconnectlng
●
schoolsystem withtheoccupatio･nchoicedirectly.
Thiscasecanbecomeanapprenticeshipsubstantialy.
Whenastudentbecomesateacherandadoctorirnthe
specificfieldinfuturelikeagraduateschoolandthe
medicineeducationandsoon,theensembleofthe
activityoftheteacher(thedoctor)canbecome･a
sampl'eoflearnlngforstudents.Only,itispossibleto
●
saythatthiscaseisanexception.
Next,theform oftheapprenticesystem model
whichisthoughtofisacasewhichhassimplifiedthe
complicatedfunctionwhichschoolhas.IthasprlOrity
●
overonlythespecificculturalpracticewithoutthe
limitation.Thatis,itisacasewhichlimitsschoolitself
to●`thepracticalcommunity●'ofnaturalscience,
Completing the form having to do with an
apprenticeshipofsomespecies.d'evisringasit
transmitsascientistandchildwiththeinternet,and
soon.Itdecidestocalthiscase"thesingleline-type
apprenticeshipsystemmodel."Thismodelpremisesa
prlOritythatitisbettertomakechildbecomea
●
naturalscientistthantheotheroccupationstacitly.
However,thefactthatschoolmakeschildwhose
(5)
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futureisn'tfixedpromote･developmentoftheability
tobelimtedmeansthefactthatschoolhasprescribed
thefutureof.childselfighly.Incidentaly,thiscaseisa
problem･ontheschoolsystem･in!cludingeducation
contentsandisdiferentfrom theproblem ofthe
educationalco山entssuchaschildren'acquiring
knowledgehavingtodowithnecessarynatural
scienceasthegeneralcultureatschoolcompletely.
Howevet･whenthinkingmoregeneralythan,the
practicehavingtodowithlab･or･inoursociety
di鮎rentiatesintotheonewhichisverycomplicated
already.The･refbre,ifsupposlngthatitbringsan
●
apprenticeshipsystem modeltotheveryordinary
school,wemustreproducealsocialpracticesandthe
communitiesofpracticefrom ascientist.asalaried
workerandalawyertoasushiperson,andalatheat
school.'Inotherwords.itistheform ofthe
apprenticeshipsystem modelssuchascreatingmore
■
thanonepleCeOfenvironmenthavingtodowithan
apprenticeshiplnthesceneatschool.Itwantsto
●
decidetocall"thedoubletrack-type･apprenticeship
systemmodel"to"theslngle･line-typeapprenticeship
●
systemmodel'above-mentioned.
Acasewhich_isthoughtofexceptthisistocreate
●
environmenthavlngtOdowithanespecialyso-caled
shortterm apprenticeship in a teaching仁an
educationalpractice)atschoolン"Thecognitive
apprenticeshipsystem model●ofBrownwhichis
basedontheideahavingtodowitheducational
technologyas･thisrepresentativeisnominated.Inthis
paper,itdecidesnottodealfortheconsideration
becauseitistheapprenticeshipsystemmodellimited
Onlytotheeducationcontentsanditdoesn'treach
schoolsystem.
Incidentaly.whenthinkingoftheapprenticeship
畠ystemmodelexceptschooleducationbyreference.
firsttheapprenticeshipsystem modelofsocial
education(lifetimelearning)isassumed.Concretelyit
isacommunityofvolunteerandaworkshop.Another
isaso-caled"educationofperformance●or●an
insideapp.re･nticeshipsystem o･rasemi･inside
apprenticeshipsystem…oftheArtandasportandso
on.Concretelyit.isaneducationintheearlystageof
theabilityonaNobfarce,aviolinist.asoccerplayer
andsoon.Thesetwohavethe丘rmcommunityofthe
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culturalpracticeintheplaceofthesociety･
whenreturningtothemainsubject.evenifschool
andteacherdon'tchoose"thesingleline･type
apprenticeshipsystemmodel"and･"thedoubletrack.
typeapprenticeship･systemmodel."stil,teachercan
notavoidoftheprofessionaljobwhichdoesin"the
agency insomeform whichdoesn●'tactonthe
I
cohcretepractice.Thisisactualydificultpractice･
Because,incaseofteacher,whattomediatebetween
thesituationofstudentsinpresentandtheformofthe
variousoccupationsinfutureisn'tclearatal.
ReturnlngtOOurSubject,ifthinkingthatschool
●
system isahugesystem ofmoratorium from a
viewpointoflearningcontentsandthepossibilityof
thefuturepractice,itsaysthatschoolteacheristhe
personwhoischarge･dwitharoletokeepup
moratorium forpupils(studtnts)intheconstant
period.Ifthinkingcooly,historicalyassocialsystem
becomes'more.complicated,schoolisnoneotherthan
themechanismwhichsystematicalycoverstheperiod
whichlinkstheintervalofadultandinfantasakindof
moratorium.Thisistheroleto.beoppositetothe
masteroftheapprenticeshipsystem completely.Ⅰn
thisway.bythecomparison･Withtheapprenticeship
systemmodel.itispossibletosaythatthecharacter
ofschoolwithmoratoriumoccurresinthefront.
I
Whencomingtdthisplace,itcannothelpsaylng
thatschoolteacherisguidingmoratoriumtostudents.
Thatis.itisthe■workofateacherthatinfinitelyglVeS
●
eachstudentwhosehasthevariousfutureth.e
limitation.Itisthefacttodotheworkwhichateacher
indicatesitbysomeleveltothestudentwhocannot
haveanimagewhichshouldb-edonesoinfuture.
Therefore.asaprinciple.itsaysthatwhattheteacher
shouldcorrespondtohelpseachstudentwiththe
decisiontomorethanonepieceofthisnon-fixability.
Itgetstoamplifywhathasbeendescribedaboveas
folows.
Theapprenticeship･system isthesystem which
becomesagoalwithlearning,andthememberwhich
participatesthereshouldmakeanefortto.acqulre
●
laborthereasaprinciple.
However.asasocietyhasbecomemorecomplicated.
itfわrmedtheperiodofverylongィangemoratorium
betweenthelaborperiodandthelearnlngperiod.This
●
is･theprocessoftheautonomousizationofschool
system.Ifsaying･idealy,schoolsystemisnottheform
whichconnectssomespecificlaborwithlearning
directlyliketheapprenticeshipsystem,andisthe
system thatmakesstuden･t●float"amongsome
constantperiodthere.Whateveritfわrms,theschool
systemandanapprenticeshipsystemareunsuitable･
Therefore.theapprenticeshipsystemmodelmakes
childrenjoinsocietyearlyliketheapprenticeship
system.Ontheわtherhand.itispossibletosaythat
modernschooldelaysbyinsertingalonglearning
period(-childhood)betweenthelaborperiodand
theinfantperiodandJ'0iningto,society.
3.Thetranscriptioninto仙teacher-stud即tI'relation
otthecounseHngtype
Wel,whatstancewilteachertaketothestudents
whoadvanceforthevariousnon-fixability?一 一
actualy,suchasituationresemblesthestanceof
co山seling.Inotherwords,theteacherdoesn'thave
themeansofintervenilgdirectlyabouttheindividual
decisionofstudents.､Thatthestudentdoeswhat
●
himself.Ontheotherhand,ifsaylngWhatateacher
cando.itisonlyindirectinductionlikeacounselor.
NexLitwantstodecidetoattempttotranscribethe
techniqueofcounselinginto~variationoftherelation
havlngtOdowithstructureamong t`eacher-1tudent●'
●
relation.Because.itisbecausethereispolarizationofa
pointofview likethestateofinterventionof
counselingaboutthestateofinterventionofteacher
untilaselfchoiceatstudentisestablishedatschoolas
thestructuretoguaranteemoratoriumby.
Whenseeingfromaviewpointofresourceshaving
todowithtime.thecounselingmodelcandivideinto
●
twotypesmainly.Asbrone.resourceshavlngtOdo
withtimearemany(thelong-term therapy)andas
branother,resourceshavingtodowithtimearetoo
few (theshort･termtherapy/so-caledBriefTherapy
【Amatea,1989】).
●
WhensayingCOnCretelyithefor.meristhecounseling
●
typehavlngtOdowiththecharacterofaccepting,
uninstructingwhichisrepresentedbyC.Rogers.The
latteristhecounselingtypehavingtodowiththe
(6)
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characterofintervenlngandanindividualproblem
●
pointingwhichisrepresentedbyErickson,M.
【Erickson&Rossi,19791andWatzlawick,P【Watzlawick,
et.a1.,19741.Detailedaboutthesetwocounselingmodels,
theimportantthinglSthefactthatthetypeofthe
●
short-term (brief)therapyofthelatterhasafinityof
theapprenticeshipsystem modelasconcernedto
criticizeexcessivemoratoriumwhichschoolequlpSin
●
today.Inotherwords,itlimitsmoratoriumofschoolto
theutmostandisneartheideatotrytomakelink
directrelationbetweenthesocialpracticeandthe
laboroutofschool.Therefore,itbecomesnegative
aboutthecharacterofmoratoriumi.e.`Syndromeof
SchoolDependence.'
Then,itplacesacriticism pointbasedinthefact
thatfruitofschoolintodaygetsoutofthepresent
situationofsociety.Ontheotherhand,thelong-term
therapytypeofthelatterhasafinityofthestance
whichevaluatesmoratorium aSafunctionofschool
positively.Correctly,itisthestancewhichmaintains
thefunctionofmodernschoolinoppositiontothedis-
schoolingdisputant.Inotherwords,schoolisnot
merelyapassagepointtoasocietyoutofschool,butit
isaspacewithautonomousitself.Itisaviewpoint
whichitshouldpursuethecharacteristicandthe
meritofautonomy.
Whenparaphrasing,thefactthateducationmustbe
reformedinalthesideshavingtodowiththe
characterwhichlacksinpresentschoolsignifiesthat
thefunctionofschoolshouldbeexpanded.
Asitcomparesthesetwocompletelydiferent･types
ofcounselingwitheducationfわrmwhichcorresponds
totheir,thefolowingresults.
Atfirst,astheexploding enlargementof
complicationofsocietyisthemeaningwhichfわrces
studentsconcerningtheirfuture,itisnecessaryfor
themtoenterthespacefわrpurposeofmoratorium.
●
Nevertheless,ifmoratorium isdeprlVedofthe.
limitedpurposeof.theselfdecisionbyfuture,like
counselingwhichmadeaself-purpose,itisthoughtof
asbeingapathologicalphenomenonofwhichitshoul.d
say ●`SyndromeofSchoolDependence.'Inthis
meaning.schoolishalfforcedorganizationof
moratorium.Inotherwords,actualythough d`oing
thebecomingofthetherapytobeshort-term'should
(7)
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bepossibleinmuch,itisthefacttobeextendingover
alongperiodoftimeforvari_ousreasonssuperfluously.
WhenparaphraslngSystematicaly,schoolwhich
●
shouldhavebeenbornasthespacehavlngtOdowith
●
agencyf♭rtheselfdecisionhasenlargedandithad
beenentrustedwiththesubstanceasithas
pe.culiarity.Thes-tructuralextending.overalong
periodoftime,isthe-facttoinvolvevariousrelated
organizations(forexample,educationalscholars)
aroundandtomakeoneclosedareaforaself･purpose.
Secondly,ifscho0日stheorganizationwhich
supportsaselfdecisionbystudentlikecounseling,
idealy･studentsleaveschoolas･asupportive
organization,whentheselfdecisiongoes,.andshould
advancehisownroadaccordingtofutureofthefixed
self:If･theselfdecisionisaccomplished.students
shouldadvanceandparticipateinthesystemhaving
todowithan abprenticeship.Fortheparticipant,the
apprenticeshipsystemcanmakepatternofthelabor
andcharacterformation.directly.Then,onlythe
personwiththetimewhichisnecessarytofixaself
decisionshouldremainschoolsystem.Atschoolasthe
supportiveorganizationofselfdecision.thedecisionto
school)血ustbeacceptedtoo.Therebre,asameanof
reorganizationof"school."schoolsystem mustbe
remodeledtohavethefreedegreewhichresembles
"Counselor-client"relation.Inotherwords,schoolat
■
presentdisinahtlesthecharacterhavlngtOdowitha
holisticprlnCipleholdtochildrenwithlearnlngperiod
++II)I. ILll1 4II +
(childhood)intheperiodandreorganizesitinthe
variousblocks.Asthereisadi∬erenceofthe･short-
termandlong-termcounseling,itisthefactthathad
bettermakepromotethesystem differentiationat
sc.hooltoo.Here∴"Refusalto･gotoschool"isnota
morbidreaction,butisthesoundoneofitse比andit
shouldcatchoncemoreasthe,freeflowwhichtriesto
lea･veaforcingsys･tem∴pre･sent･schooLWeneed
counselingevidently;howeveritisnotco血pulsion.
Therightwhichleavesthereliketherightto
participateinschool.too.isnecessary.
Finaly,thepresentsituationwhichisbelievedto
haveto'Shouldermoratorium untiltheselfdecision
●
throughtheslnglesystem,i.e.schoolisreactionary.By
introducingtheonewhichcanbecaledminimalismat
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school,i.e.ashort-term (brief)therapy,itisnecessary
tobringaboutthegenerationofthecracktothe
systemofonesheetofrockstoomuch.
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[要 約]
I
め込まれた教育,すなわち産青やケアを含む最広義の ｢教育｣･概念を意味する｡もっと言えば,｢教育すること (学習
すること)｣が具体的な労働 (実践)への参加のなかでなされるものであり,それに対応する教育形態が徒弟制 (家業
の見習いも含めて)と呼ばれるものである｡
本論文では,このように,徒弟制と集約される,｢生活に埋め込ま･れた教育｣に基づきながら,｢生活から離床した教
育｣に陥っている,現在の学校教育,及びそれと直結する近代の教育に対して反省を促すとともに,教育そのものを再
考していくための枠組みを構築していくことを目的とする6
ところで,学校教育 (近代の教育)の改革の視点となる徒弟制モデルの典型として,LaveJ.&Wenger,E.たちによ
る ｢状況的学習｣論,とりわけ ｢実践的共同体への正統的周辺参加｣論 (以下,LPP･と略記する),Colins,A.&
Brown,J･S･たちによる ｢認知的徒弟制｣論,Engestr6m,Y.による ｢活動理論｣を挙げることができる.なかでも,
Laveたちの唱えたLPPは,学校教育における徒弟制モデルの可能性と限界について考えていく際に,有力な手がか
りとなる｡LPPという徒弟制モデルの画期的なところは,｢学習｣を,学習者個々人の ｢頭のなか｣で生ずる認知的
変化として捉えるのではなく,それをエポケー (-判断停止)しつつ,学習者個々人がコミュニティと呼ばれるある文
化的実践の集団へと参加し,そのコミュニティの成員 (熟達者)になることだと捉えている点である｡つまりここでは,
｢学習｣概念を捉える尺度 (スケール)が個人レベルから社会レベル-と拡大されており,従って ｢学習｣そのものが
転換されている｡
LPPから見て,まず徒弟制モデルの可能性として言えることは,それが学校組織自体の目的と機能に基づく場合
(例えば,大学院教育,大学における医学教育と教員養成教育,ある種の専門学校など)と,自然科学的な実践を前提
(優位)とする徒弟制モデル (自然科学領域を媒介とする,｢科学者一子ども｣関係から成る認知的徒弟制)の場合に限
って,十分に実現可能であるということである｡正確に言うと,前者の場合,すでに実体として存在している｡
しかしながら,徒弟制モデルの綻び (限界)は,学校教育の現場に複数の従弟的な環境を作り▲出すといった,マルチ
タイプの徒弟制モデル構想を思い描くときに明らかになる｡現在の複雑な職業一社会構造 (役割一分業体制)を縮減化
(単純化)せずに,それに対応したあらゆる種類の文化的実践のコミュニティ (政治家やサラリーマンから大工や旋盤
工までのあらゆる実践共同体)をそのまま,学校教育の現場に作り出すことは,まったく不可能なことだと言える｡
裏を返すと,現在の学校教育は,乳幼児期と労働期のあいだに,教育期 (子供期)と言われる予備期間 (社会への準
備期間)を過剰に設定することで,子ども (生徒)の,将来の職業選択という意味での自己決定を著しく遅延させるモ
ラトリアム装置と化していると言える｡近代の教育からすると,こうした自己決定はすべて子ども自身に委ねられてい
るのであり,教師といえども,その複数の未確定な未来に対して強制的に介入することはできないのである｡つまり,
近代以前の (職業構造の単純な)社会と教育に対応する徒弟制モデルはそもそも,近代社会,及び近代教育としての学
校教育にそぐわないのである｡
それでは,徒弟制モデル (｢生活に埋め込まれた教育｣)そのものは,まったく学校教育の改革の視点となり得ないの
かと言うと,それは否である｡たとえ,生徒の複数の未確定な ｢未来 (-将来の職業選択)｣に対して学校や教師が強
制的に介入することは許されないにしても,生徒自身のそうした自己決定を学校や教師が援助していくことは可能なは
ずである｡たとえ,学校や教師がその能力や技偶を持ち合わせていないとしても∴である｡そしてその援助技術は,そ
の思想も含めてカウンセリングの技法と近似してくる｡
ところで,カウンセリングの技法には長期型と短期型がある｡前者は,多大な時間的資源を使ってカケンセラーがク
ライアントを十全に理解するとともに,全人格的に受容していくタイプのものである｡それに対して,後者は,過小な
時間的資源の範囲でカウンセラーがクライアントに積極的に介入しながら,彼 (彼女)の抱える特定の問題 (個別問題)
についてのみ解決していくタイプのものである･(これは特に,｢短期療法｣と呼ばれている)｡
このように,カウンセリングの技法に2つの異なるタイプが存在するのとまったく同様に,学校や教師にも生徒の抱
える問題 (特に,職業選択)に対して長期的な展望においてじっくりと解決するタイプもあれば,逆に長期化すること
(-カウンセリングの自己目的化,もし●くはカウンセリング依存症)を避けて,それを極力,短期的に解決するタイプ
も存在する｡この2つの対比で言うと,本論文で主題化してきた徒弟馴モデルは明らかに,短期型 (短期療法)に対応
(9)
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する｡つまりそれは,むやみに引き伸ばされる一方の学校教育の目的と機能,すなわちモラトリアム性を ｢学校依存症｣
と批判的に捉え,生徒に早期的な自己決定を促進していくモデルとなる｡
こうして,｢生活に埋め込まれた教育｣としての徒弟別モデルを現在の学校教育の改革の視点として真撃に考えれば
考えるほど,それは,このモデルをそのまま学校教育に持ち込み,実践 ･応用するといった直接坤な改善策としてでは
なく,むしろ学校 (近代教育)の抱えるモラトリアム性を間接的な形で批判し,益々引き伸ばされつつある学校教育
(の制度)を少しでも短期化していくための手立てとなることが明らかになってくるのである｡ 従って,徒弟制モデル
(｢生活に埋め込まれた教育｣)という構想は,過剰なモラトリアム装置としての学校を相対化することで,いま一度,L;
学校が子ども (生徒)にとって適切な自己決定の媒介的空間となることを志向するという意味で,｢生活から離床した
教育 (-近代の教育)｣を改革する視点となり得ると思われる｡
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